
Curriculum Intent: How we aim to meet the range of SEND needs withing our teaching 

“History fires pupils’ curiosity and imagination, moving and inspiring them with the dilemmas, choices and beliefs of 

people in the past. It helps pupils develop their own identities through an understanding of history at personal, local, 

national and international levels. It helps them to ask and answer questions of the present by engaging with the 

past.” 

“History prepares pupils for the future, equipping them with knowledge and skills that are prized in adult life, 

enhancing employability and developing an ability to take part in a democratic society. It encourages mutual 

understanding of the historic origins of our ethnic and cultural diversity, and helps pupils become confident and 

questioning individuals.” National Curriculum, QCA, 2009 

History lessons involve a lot of abstract thought and pupils consider complex ideas. A lot of reading and writing is 

often required in history lessons. To include pupils with SEN and/or disabilities teachers should consider what makes 

a topic difficult for certain pupils. It might be, for example, the level of contextual knowledge, the concepts, or the 

language used. They should then identify what pupils should be able to draw on from previous work, and the new 

things that need to be introduced to pupils, before identifying a series of questions and tasks that will make them 

accessible. 

Recent legislation and guidance make clear that all the teaching staff in a school are responsible for the provision for 

pupils with SEN and/or disabilities. All staff should be involved in developing school policies and fully aware of the 

school’s procedures for identifying, assessing and making provision for pupils with SEN and/or disabilities. Staff 

should help pupils with SEN to overcome any barriers to participating and learning, and make any reasonable 

adjustments needed to include disabled pupils in all aspects of school life. The Disability Discrimination Act (DDA) has 

substantial implications for everyone involved in planning and teaching the curriculum.  

Schools have specific duties under the DDA to:  

" make reasonable adjustments to their policies and practice to prevent discrimination against disabled pupils " 

increase access for disabled pupils, including access to the curriculum, through accessibility planning, and " promote 

disability equality and have a disability equality scheme showing how they will do so.  

These duties are important and significant. They require schools to: " take a proactive, systematic and 

comprehensive approach to promoting disability equality and eliminating discrimination, and " build disability 

equality considerations in from the start at every level of activity, including developing and delivering the curriculum 

and classroom practice. 

“Schools have a responsibility to provide a broad and balanced curriculum for all pupils.” National Curriculum, QCA, 

2008 This is more than just giving pupils ‘access to the curriculum’. The curriculum is not immovable, like some 

building, to which pupils with SEN and/or disabilities have to gain access. It is there to be changed, where necessary, 

to include all pupils.  

The statutory ‘inclusion statement’ in the National Curriculum sets out a framework for modifying the curriculum to 

include all pupils. Teachers have to: " set suitable learning challenges " respond to pupils’ diverse learning needs, and 

" overcome potential barriers to learning and assessment for particular individuals and groups of pupils. These 

principles allow you to: " choose objectives for pupils with SEN and/or disabilities that are different from those of the 

rest of the group, or " modify the curriculum to remove barriers so all pupils meet the same objectives 

 

 

 

 

 

 



Subject: History 

1. All children have common needs—for example, the need to receive effective teaching. 
2. Some children have specific needs that are shared with a similar group—for example, pupils with a hearing 
impairment need access to means of audiological support.  
3. All children have individual needs—for example, pupils with a Speech and Language Disorder may benefit from 
pre-teaching of vocabulary and scaffolded talk opportunities. 
 
The following strategies are pedagogical approaches that will be used in our subject to support all students, but 
particularly those students with SEND. Strategies have been linked with areas of particular need but are not 
exclusive in supporting students with this area of need.  
These strategies will be used flexibly in response to individual needs and used as the starting point for classroom 
teaching for all pupils 

 

The following will be employed alongside and in addition to the needs and strategies: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1) Chance to think, pair, share, 

reflect and discuss with class 

 

2) Everybody’s input is valued, 

and different viewpoints are 

appreciated 

 

3) Begin by revisiting prior 

learning to allow children to feel 

secure and improve knowledge 

retrieval. 

1) Artefacts, use of non-written 

information and evidence to 

support understanding 

 

2) Careful positioning within the 

classroom with consideration of 

specific needs including flexible, 

purposeful grouping 

 

3) Activities chunked and carefully 

planned to avoid sensory 

overload. 

1) Identifying key vocabulary / 

concepts and ensuring this is 

clearly explained and used 

 

2) Breaking down instructions and 

information carrying words using 

visual prompts to refer back to 

 

3) Checking understanding using 

whole class feedback 

1) Modelling correct use of key 

vocabulary 

 

2) Allow opportunities for non-

verbal communication 

 

3) Ensure clarity of instructions 

and repetition to embed / 

reinforce instructions 

 

 

 



Removing barriers to the primary history curriculum for pupils with SEN and/or disabilities 

Teaching and learning 

 To make history lessons inclusive, teachers need to anticipate what barriers to taking part and learning particular 

activities, lessons or a series of lessons may pose for pupils with particular SEN and/or disabilities. So in our planning 

we consider ways of minimising or reducing those barriers so that all pupils can fully take part and learn. In some 

activities, pupils with SEN and/or disabilities will be able to take part in the same way as their peers. In others, some 

modifications or adjustments will need to be made to include everyone.  

For some activities, we may need to provide a ‘parallel’ activity for pupils with SEN and/or disabilities, so that they 

can work towards the same lesson objectives as their peers, but in a different way − eg using specialist software to 

enable pupils to simplify complex language and imagery on websites. Occasionally, pupils with SEN and/or 

disabilities will have to work on different activities, or towards different objectives, from their peers. 

  

 



  



  

 


